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Abstract
Securing success for our struggling readers and our ELLs needs to be a priority for
teachers. In this project I have gathered evidence and research on ways to improve reading
comprehension by implementing whole group vocabulary instruction along with reading
intervention for those who still are struggling with reading comprehension. The research
gathered supports the use of extended vocabulary as well as intensive reading intervention for
struggling readers. The research supplied in this project not only indicates what possible
outcomes are for students who continue to struggle with reading comprehension, but it also
includes theoretical framework that strengthens the research behind extended vocabulary and
intensive reading intervention. The goal of this project is to supply educators at Newaygo
Elementary the tools needed to help struggling readers, ELLs and non-ELLs alike.
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Chapter One: Introduction
Problem Statement
Students in the United States K-12 school systems encounter challenges in reading
comprehension; these difficulties are even more acute for English learners. About 12% of the
population struggles greatly with reading comprehension (Partanen et al., 2019). The National
Assessment of Educational Progress (NAEP) reports that fourth and eighth grade students have
performed lower in reading during the 2019 assessment than they did in 2017. In addition, the
NAEP reported that twelfth graders on average performed lower on reading standards in 2019
than they did in 2015 (NAEP Report Card: Reading, 2019). In Michigan there was not a
significant change in reading comprehension for fourth grade, however, scores on average did
improve by 1 point. For eighth graders in Michigan on average scores went down by 3 points
(NAEP Report Card: Reading, 2019). Fourth grade ELLs in the United States scored two points
higher from 2017 to 2019, while eighth grade ELLs on average scored four points lower from
2017 to 2019 (NAEP Report Card: Reading, 2019). The NAEP also reported that in 2019 the
average scores for eighth grade ELLs in Michigan dropped about five points compared to scores
in 2017 (NAEP Report Card: Reading, 2019). Newaygo Public Schools currently ranks at the
bottom 50% of public schools in Michigan. On average our district has a reading proficiency
score of 39% versus the statewide average of 49% (Public School Review, 2021). This shows
that our current literacy processes are not working for all our students because scores are
dropping or not making significant changes. This issue drastically affects all our students, but
especially our English Language Learner (ELL) students.
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Research taken in the 2013-2014 school year showed that ELLs comprised about 9% of
the school population (Brandes & McMaster, 2017). That percentage is expected to rise to 25%
by 2030 (Brandes & McMaster, 2017). Another study showed that in 1979, 3.8 million K-12th
grade students spoke a language other than English at home (Hur & Suh, 2012). That number
has grown dramatically since then. In 2008, 10.9 million students K-12th spoke a language other
than English at home (Hur & Suh, 2012). 68% of 4th grade ELLs and 71% of 8th grade ELLs
are recorded to read below a basic reading level according to data obtained from the National
Assessment of Educational Progress (Brandes & McMaster, 2017). That same data also
indicates that only 27% of 4th grade native speakers and 21% of eighth grade native speakers
read below a basic reading level (Brandes & McMaster, 2017). There is also longitudinal data
consisting of a whole year of data, that shows similar results. The data showed that ELLs were
about two grade levels below native speakers regarding vocabulary and reading comprehension
(August, Artzi, & Barr, 2016). One factor to the continued struggle for ELLs is related to the
fact that over 41% of the teachers in this study were teaching ELLs with limited English
proficiency but treating them as if they were students whose first language was English (August,
Artzi, & Barr, 2016). As stated in Cho et al., 2021, NAEP results show that there currently is an
achievement gap that exists between non-ELLs (students whose native language is English) and
ELsL and it is steadily increasing. It is also reported that ELLs have the highest risk of dropping
out of school. ELLs are also less likely to achieve continuing education compared to native
English language speakers (Cho et al., 2021). Reading comprehension deficits are becoming a
growing problem and not all students are receiving the proper interventions needed. According
to Dussling, 2020, this is especially true for our ELLs. Unfortunately, according to the National
Assessment of Educational Progress (NAEP), since 1998 to 2013 there has not been a drastic
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outcome in closing the achievement gap between ELLs and Non-ELLs (Dussling, 2020). In
2013 the data indicated that there was an achievement gap score of 38 percent from ELLs and
English native speakers in fourth grade and an achievement gap score of 45 percent in eighth
grade (Dussling, 2020). It is clear that our ELLs are in much need of extra support if we want to
change those percentages so that we can truly become a nation that leaves no child behind.
With reading comprehension being so complex the issues that cause difficulty are also
complex. There are many reasons why students might be struggling with reading
comprehension. A main reason for a gap between the ideal and the current situation is because
of the lack of strategies used and the contradicting views on reading comprehension instruction
(Hikida et al., 2019). For my project I will be focusing on a few strategies (whole group
vocabulary instruction and small group intensive reading intervention) that are research based.

Importance and Rationale of the Project
Reading comprehension is extremely important for students to acquire because it is a skill
that allows students to perform academic tasks across (Lin Wu et al., 2019). Studies indicate that
students who have continuous difficulties with reading achievement may struggle with their
employment opportunities, education during K-12 and after, and even their health (Hui Jiang &
Logan, 2019). Too many students struggle with reading comprehension. Without a learning
disability all students are expected to be proficient readers which includes reading
comprehension. Students who experience challenges in reading comprehension are likely to be
unable to identify the main idea and supporting details in a text, draw inferences, and describe
story structure regardless of the subject matter (Spencer & Wagner, 2018). Having difficulties
with reading comprehension can cause students to encounter difficulties beyond academic
settings. Challenges in reading proficiency have been known to affect one’s ability to acquire
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jobs and it is also likely to affect one’s health (Hui Jiang & Logan, 2019). Reading proficiency
relates to a student’s vocabulary reservoir and ability to decompose words into phonemes and
morphemes. These aspects are crucially important, as they relate to semantics (meaning of
words) and Pragmatics (language use in specific contexts).
The understanding of vocabulary is important for all of our students, but especially our
ELLs. ELLs already have difficulty with learning a new language. That difficulty is
exacerbated when they do not understand the meaning of lexical items, how they are formed and
how related to each other form a sentence or coherent and cohesive text. This makes both
reading comprehension and learning the language difficult. According to the article August et al.
(2016) students' knowledge of the meaning of vocabulary words is a substantial determiner for
whether or not a child will comprehend narrative and informational texts. Similarly, Sprenger
(2013) states that studies show that a student’s understanding of vocabulary is an indicator on
how he or she will do in school and on standardized tests. If students are not able to produce and
use vocabulary taught in school, then they may not do well on standardized testing which may be
a deciding factor on what college they attend or if they can even attend one at all. As stated in
Shen (2013), David Wilkins, an author who has done extensive studies on second-language
learning and teaching languages, believes that learning vocabulary is as important as the need to
learn grammar. He contends that without a person's ability to use and understand vocabulary he
or she would never be considered fluent speakers of the language. Another author, also stated in
Shen (2003), who works heavily on how to teach vocabulary is Virginia Allen. She states that
problems with understanding vocabulary creates communication barriers because people do not
know how to correctly use words. Other researchers and authors on the topic of language also
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indicate that the understanding of vocabulary is an essential key to speaking, listening, reading,
and writing (Ketabi and Shahraki, 2011).
The lack of understanding of vocabulary could be detrimental to a student. Although
vocabulary is not the only facet used in determining reading comprehension, it is a substantial
one and is important for understanding literature and also how to communicate with others
within a particular language.
Background of the Project
There is not a plethora of data concerning reading comprehension because reading
comprehension has not been at the forefront of teaching reading for a long time. During the
1900s reading comprehension was taught by focusing on the text, readers were expected to keep
their own experiences to themselves. Individual responses were not encouraged, however
teachings where readers allowed the text to speak to them were encouraged (Pearson et al.,
2015). During this time teaching reading by word methods was popular. Teachers were
concerned about the recognition of individual letters and the correct pronunciation of the
word. Repetition of a passage would occur until the words were pronounced correctly (Schreiner
& Tanner, 1976). No emphasis or concern was placed on comprehending the individual word or
the meaning of the text as a whole (Schreiner & Tanner, 1976). Although at the time Horace
Mann’s ideology on the teaching of reading was not widely accepted at first, his efforts helped to
change how reading is taught today. In 1837 Mann began the whole word approach because he
found the alphabet method as a senseless way to teach children to read (Schreiner & Tanner,
1976). Students were not gaining comprehension from their reading, but rather just regurgitating
the text word for word. Later Mann’s cause to change reading instruction was later led by
Colonel Francis Parker who urged teachers to teach students how to gather meaning from their
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text and assessed students based on their understanding of the text (Schreiner & Tanner,
1976). Thanks to the efforts from educational reformers like Horace Mann and Colonel Francis
Parker, eventually this practice of primarily focusing on the formation of text was not seen as a
beneficial practice because the lack of understanding of the text, so during the 1970s and 1980s
approaches moved towards explicit processes that dealt with readers relating what they know to
the new information they were gaining (Pearson et al., 2015). During this time approaches
moved away from focusing on the text, but rather focusing on the reader's background
knowledge. Approaches that focused on students’ background knowledge still did not have the
right balance of skills that helped students with their reading comprehension. Around 1985
reading practices started to create a balance between reader, text, and social and cultural context
(Pearson et al., 2015). This is what many of the approaches used today resemble. In 1997
Congress proposed that a panel be created to gather and research information about various
approaches used to teach children to read, thus the National Reading Panel was formed
(Langenberg et al., 2000). The Panel gathered data and scientific research from several decades
and surmised that effective reading instruction should consist of five areas: phonemic awareness,
phonics, fluency, vocabulary, and comprehension (Langenberg et al., 2000). Our nation’s
leaders found reading as a crucial element for our students so much so that a panel was created to
determine the most important elements of reading.
There is also not an extensive history of reading intervention. Teachers and physicians
during the late 19th century discovered that although some children had normal hearing, vision,
and IQs they still were not able to read. Ultimately these reading difficulties were chalked up to
being a form of congenital defect (Scammacca et al., 2016). During the 1920s progress was
made towards helping individuals who struggled with reading. In the 1920s the first clinic that
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focused on reading disabilities founded by Grace Fernald was opened (Scammacca et al.,
2016). In this clinic students who struggled with reading received intervention via the Fernald
method which was a kinesthetic intervention. Students would have to master one word at a time
by tracing cursive letters with their fingers and then write the word themselves while
pronouncing its syllables. This led students to later recognize this word in print (Scammacca et
al., 2016). Although there was not much evidence that this method worked during this time,
there were three case studies from students who received four to six months of treatment
obtained grade-level fluency. Around the same time at the University of Chicago’s reading
intervention later to be known as response to instruction (RTI) was advocated for. The method
consisted of small group instruction focusing on ways to rectify deficits (Scammacca et al.,
2016). This type of intervention is so individualized that it is hard to say what the process was in
general (Scammacca et al., 2016). These interventions help to pave the way for the interventions
that we know and use today. Eventually, from these interventions came interventions for
ELLs. ELLs have received services in the form of push-in, where an ELL teacher comes into the
classroom to help the student, and pull-out, where an ELL teacher pulls the student either in
small groups or individually (Cho et al., 2021). Even with receiving supportive services ELLs
still on average score lower in the areas of reading and math than compared to their non-ELLs
counterparts (Cho et al., 2021).
Although vocabulary is a key factor in student reading comprehension its history varies
from how reading comprehension has been taught. In the past, ELLs have had to rely on the
approaches of memorization to become familiar with vocabulary (Ketabi and Shahraki,
2011).

One of the many approaches that has been used by teachers is the Direct

Approach. This approach was used at the end of the nineteenth century and expected students to
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practice the new language until they were fluent (Ketabi and Shahraki, 2011). In this approach
only the target language is used and there is no translation. This approach made it difficult for
students to learn abstract words (Ketabi and Shahraki, 2011). Another approach used was the
Grammar Translation Approach. In the Grammar Translation Approach ELLs were expected to
memorize vocabulary words and grammatical rules (Ketabi and Shahraki, 2011). This approach
was widely used from the 1840s all the way to the 1940s and is still used in many classrooms to
this day. This strategy resulted in many ELLs’ inability to communicate in the second language
(Ketabi and Shahraki, 2011). These are just a few examples of many vocabulary approaches that
were not successful in helping all students learn the necessary vocabulary.
Statement of Purpose
The purpose of this project is to come up with a handbook of best practices for whole
group vocabulary instruction and for intensive reading group instruction for Newaygo
Elementary. My hope is that teachers can use whole group vocabulary instruction to increase
students’ comprehension and then use intensive reading intervention for students who still
struggle with reading comprehension. The intention of the handbook would be to help teachers
create lessons around these best practices so that they can increase students' reading
comprehension. Reaching the objective will be considered successful when 80% of teachers are
implementing extended vocabulary procedures and intensive reading groups for readers who are
three levels below the grade level. With teachers utilizing this tool I am confident that our
average reading proficiency will match or surpass the state's average.
Objective of the Project
The objective of this project is to provide teachers with a handbook that will help them
teach whole group and intensive reading groups. After reading the handbook teachers should be
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able to successfully implement whole group vocabulary instruction into their reading
lessons. Teachers should also be able to instruct intensive reading groups successfully after
reviewing the handbook.
Definition of Terms
•

Extended Vocabulary: is where students are given the definition and context
information that will help them understand how the word is being used in its particular
use (August et al., 2016).

•

ELL: Typically, a student is considered an ELL student if his or her language is not
English, he or she is in the process of learning English but is not fully proficient and
needs instructional support when it comes to English-only instruction (Nan Li, 2016).

•

Intensive reading: small group or individual support that occurs about 100 or more
sessions (Partanen et al., 2019).

•

Know, Want, Learn (KWL) Chart: This is a reading strategy that has students access
their prior knowledge. It allows students to think about the text before and after their
reading (Andrés, 2020).

•

Whole Group Instruction: A teaching style where the lessons are taught to the whole
class and are geared towards the average student (Allan et al., 1995).

•

Survey, Question, Read, Recite, and Review (SQ3R): a reading strategy that has
students preview the story (survey). Before reading they will also ask questions about
text features they surveyed. Then students read their text and take notes on what they
read, paraphrase important details from their notes and text, and then they review the
information they have collected (Andrés, 2020).
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•

Vocabulary Self-Selection Strategy: A reading strategy where teachers read a story to
their students, then selects a vocabulary word from the story and highlights its importance
to the text. Then students have an opportunity to try the skill on a passage by selecting a
certain number of words and justifying why that word is important to the text (Andrés,
2020).

•

Story Maps: Graphic organizers that have students identify important parts of the story
including characters, plot, setting, problem and solution (Andrés, 2020).

Scope of the Project
The project will consist of a handbook that will contain strategies that are based on
research for teachers at the elementary and secondary levels to use. Although examples will
consist of elementary examples, the handbook will guide teachers at all levels K-12 on best
practices for students with reading comprehension. The handbook will contain whole group
practices along with small group practices. This handbook is not a diagnostic tool to figure out
which students need these types of practices, but rather a best practice that can be used with the
whole class and small groups. This handbook will be made available to all teachers at Newaygo
Public Schools. The only pushback I anticipate is with middle school and high school. Our
district has difficulty adapting practices that are used throughout the whole district. Many of the
practices we put into play are not widely expected at the higher grade levels. Although I cannot
control how many use the tool or how, my hope is to have 100% buy in from teachers.
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Chapter 2: Literature Review
Introduction
In the United States public school system our students including ELLs are struggling with
reading comprehension. In order to help alleviate this issue I am in the process of creating a
functional and applicable handbook for teachers at Newaygo Public Schools to utilize. Within
this chapter I have revealed the theoretical framework used to construct my handbook. My
framework begins with the cognitive constructivism formed by Piaget and the social
constructivism theory coined by Vygotsky. To follow I also discuss the use of Vygotsky’s
activities theory and the zone of proximal development and then Krashen’s five interrelated
hypotheses. Then I describe how these theories have shaped my theoretical framework for my
project and the criticism the theories face. Laid out next in my article are the scholarly articles I
use that contained research about intensive reading groups and extended vocabulary
instruction. Research consists of data from grades ranging from kindergarten to 8th
grade. Some of the research used for my project also contains data from how minority groups
performed. I wanted a range of students and students from different ethnic groups to show that
these are best practices for all students no matter their age or ethnicity.
Theory/Rationale
The theoretical framework of this project largely encompasses the constructivism
theory. Also included within my theoretical framework is the zone of proximal development and
Krashen’s five hypotheses. The constructivism theory has been coined by Jean Piaget, a Swiss
psychologist, during the 1960s (Gao, 2021). It has further been developed thanks to the
endeavors of Vygotsky and other scholars. The constructivism theory can be broken down into
two major parts: cognitive constructivism and social constructivism. Cognitive constructivism
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comes from the famous psychologist, Piaget and social constructivism is linked with another
famous psychologist, Vygotsky. The main difference between social constructivism and
cognitive constructivism is that in social constructivism the belief is that ideas come from
interactions with others whereas the belief behind cognitive constructivism is that ideas come
from a person’s process (Powell & Kalina, 2009). Another important difference that exists
between the two types of constructivism theories is that in the social constructivism theory
language precedes thinking whereas in the cognitive constructivism theory thinking precedes
language. Piaget believed that people could not be given information, they must acquire their
own knowledge and he believed this happened with children during four different stages of
development: sensorimotor stage (age zero to two), preoperational stage (two to seven years),
concrete operational stage (seven to eleven years), and the formal operational stage (eleven years
old to adulthood). Within the sensorimotor stage children discover the world around them with
physical activity and their senses and eventually language as they get older in this stage (Powell
& Kalina, 2009). In Piaget’s next stage, preoperational stage, he believed that children would
acquire their own language skills, but they would not be able to understand the thoughts of
others. During this stage children learn to distinguish pictures or symbols for other objects in
their environment, they also ask many questions about everything in their environment (Powell
& Kalina, 2009). The concrete operational stage is a very important stage in the terms of brain
growth associated with logical development. During this stage logical reasoning is formed by
the replacement of a child’s intuitive thought (Powell & Kalina, 2009). During Piaget’s final
stage, formal operational stage, children and adults use higher levels of thinking and/ or abstract
ideas to problem solve (Powell & Kalina, 2009). At the heart of Vygotsky's social constructivist
theory lies the activity theory.
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Activities theory is another part of constructivism associated with Lev Vygotsky. In this
theory Vygotsky’s focus was on the subject, object, and tools (Gedera & Williams, 2017). The
subject being the asynchronous discussions from students, the object represented the
asynchronous discussions that helped foster critical thinking, and the tools referred to the
language or discussions used to express the student’s thoughts or ideas (Gedera & Williams,
2017). Engeström in the 1980s and 1990s further developed Vygotsky’s activist theory. He
believed not only were subject, object, and tools important, but so was the community, rules,
division of labor, and outcomes (Gedera & Williams, 2017). The community consists of the
students, teachers, and lecturers; the rules are the regulations utilized for discussions; roles are
the responsibilities held by the students and teachers; the outcome is the hopeful promotion of
critical thinking (Gedera & Williams, 2017).
Stemming off Vygotsky’s social constructivism theory is the zone of proximal
development. The zone of proximal development focuses on the capabilities of a person with
and without assistance from someone with more knowledge and experience (Gao, 2021). The
zone of proximal development has laid foundations for how teachers instruct students who are
behind. The zone of proximal development creates a scope for improvement for all students by
identifying student’s or a group’s deficits. Teachers can then turn those deficits into stronger
skill sets by providing scaffolding (Gehlot, 2021). The term scaffolding is directly associated
with the zone of proximal development but was created by other scholars. The term scaffolding
was coined by David Wood, Jarome Bruner, and Gail Ross in 1976 and refers to the assistance
provided by teachers to help support students as they learn new skills or build on deficits
(Gehlot, 2021). Teachers can use the zone of proximal development to determine a student's
capabilities and then determine how to scaffold the student. This is partially where my reading
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intervention plan is derived from. I consider the capabilities of each of my students and
determine whether they need to be challenged more or if they need intensive
intervention. Although Piaget’s and Vygotsky’s theory differ, there are similarities that exist
between their constructivism theories.
Within both types of constructivism there lies the idea that students create concepts based
on their prior knowledge which helps to create similar teaching methods (Powell & Kalina,
2009). Generalizing the two types of constructivism by their similarities comes an idea for
vocabulary instruction. The constructivists theory when referring to vocabulary states that
students should be at the center of the vocabulary instruction rather than vocabulary instruction
being teacher-centered (Gao, 2021). Constructivist theories encourage vocabulary instruction by
utilizing the word parameter contextualized meaning construction module or the embodimentactivation schematic construction module. The parameter contextualized meaning construction
module is used because a word can change in meaning depending on the context that surrounds
the word (Gao, 2021). The embodiment-activation schematic construction module is used
because it helps to activate students' background knowledge so they are capable of organizing a
complete vocabulary network (Gao, 2021). Teachers can utilize this instruction method by
applying it to vocabulary instruction. Even though cognitive constructivism and social
constructivism differ greatly, both support the idea that children need to be at the center of their
education. This shows that this is an important concept that should be utilized by teachers. This
theoretical framework is supplemented with the hypothesis from the linguist Stephen Krashen.
Stephen Krashen has been a significant influence when dealing with models involving
second language acquisition. In the 1980s Krashen developed five interrelated hypotheses that
have been at the forefront of teaching ELLs in a general education classroom (Wright,
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2015). Krashen’s five hypotheses are the acquisition-learning hypothesis, the natural order
hypothesis, the monitor hypothesis, the input hypothesis and the affective filter hypothesis. The
hypothesis that directly relates to my project, is Krashen’s input hypothesis. Krashen contends
that learning a language is not accomplished by memorizing grammar rules or vocabulary, but
rather by understanding messages (Wright, 2015). Krashen’s input hypothesis implies that
learning must be broken down into comprehensible language for students (Wright,
2015). Krashen’s i + 1 formula helps to explain comprehensible input. The i represents a
student’s current level of proficiency while the +1 represents the input that is slightly above the
student’s level (Wright, 2015). This is made possible with the help of our previous
understanding of linguistics and the knowledge of the situation and our world (Wright,
2015). This does not have to apply just to ELLs, but any student who struggles with the English
language, when we understand the message we hear or read, we comprehend the language better
(Wright, 2015). Krashen’s input hypothesis model has been further developed by Bill
VanPatten. VanPatten declares that in order for ELLs to be successful learners, teachers must
place great attention on ELLs having access to input and interactions with native speakers of
English (Wright, 2015). Teachers can utilize Krashen’s input hypothesis by understanding
students' proficiency levels, catering to their needs based on these levels, and then providing
instruction slightly above their current level. The hypothesis and theories described above have
helped to influence the creation of my handbook.
My theoretical framework consists of pieces of Piaget’s cognitive constructivism theory,
Vygotsky’s social constructivism theory, Vygotsky’s activity theory, and his zone of proximal
development. My theoretical framework also consists of Krashen’s input hypothesis. I utilized
both Piaget’s cognitive constructivism theory and Vygotsky’s social constructivism because I
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believe that there are aspects of both that should be utilized in the classroom. My concentration
for Piaget’s cognitive constructivism theory was on the idea that students have stages of
development. This helped me to understand the capabilities of my students and gravitate
towards extended vocabulary since it is within their development range. I also utilized the idea
that students cannot be given information they have to acquire it themselves. I do believe there
are some individual aspects to learning that need to occur and that is why during extended
vocabulary instruction there is opportunity for students to explore new vocabulary for
themselves, however, I think learning is not just an individual activity; students also need social
interactions to occur to gather a better understanding of the world around them. This is where
Vygotsky’s social constructivism comes into play. During extended vocabulary instruction there
are opportunities for individual exploring and group collaboration. This idea is supported by the
idea that children are at the forefront of their learning which is apparent in both cognitive
constructivism and social constructivism. They will be working independently first to gather
their own understanding and then in groups to help bridge the gap of any
misunderstandings.

The activity theory is an especially crucial component for my whole group

vocabulary instruction. The components of the activity theory can be seen in the layout of my
whole group vocabulary instruction. The community would be my students, lessons, and myself;
the rules are the regulations for interacting with each other; the roles would be the jobs given to
my students within their groups; the outcome is their critical thinking of how to utilize the new
vocabulary terms. Since the theory deals with how social institutions are the main factor in
determining a person’s background or context of educational activities it is imperative to have
each of my students contribute to their groups and learn how to work together (Gao, 2021).
Krashen’s input hypothesis and Vygotsky’s zone of proximal development are also apparent in
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my theoretical framework. Knowing that students come from all different levels of learning,
intensive reading intervention is a necessity for a class. Krashen’s input hypothesis can be
utilized with individualized or small group vocabulary instruction during intensive reading
intervention to help students understand the vocabulary part of the English language. Very
similarly the zone of proximal development can be used to help scaffold students during
intensive reading intervention so that progress is still being made, but students are also receiving
aid in areas of defecates.
Although there is much to take and apply to teaching instruction from these theories,
there is some criticism that exists. When looking at both cognitive and social constructivism the
main criticism is based on the idea that they both are absolute, meaning cognitive theorists
believe wholeheartedly that learning is acquired independently and social constructivists believe
it is based on social interactions. Critics also claim that both constructivism theories are vague
and cannot truly be validated as absolute (Liu & Matthews, 2005). This is why I take parts of
both theories in my theoretical framework. I do not believe that either is completely correct, I
think aspects of both can be utilized in instructing our students. Critics of the zone of proximal
development say that the theory lends itself to ambiguous interpretations, implying that teachers
can decide what the zone of proximal development is really referring to and apply it according to
their classroom needs and make it work to justify their instruction (Eun, 2019). Even if the zone
of proximal development is considered ambiguous, it has laid a foundation for educational
instruction and has been a key in making sure students are accommodated. This theme of
vagueness has also been used by critics of Krashen’s input hypothesis. Critics claim that
Krashen does not define terms such as current level of competence or comprehensible leaving
the terms open for personal interpretation Scarcella & Perkins, 1987). Even though terms may
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not be defined by Krashen there is a basic understanding that in order to help students learn a
language, teachers must provide instruction that is slightly above the levels of students.
Research/Evaluation
In this section the important literature related to this project is organized into sections
starting with literature and research associated with extended vocabulary and embedded
instruction versus extended instruction. Also included in this section is research acquired from
my own classroom utilizing extended vocabulary instruction. Succeeding this information will
be literature associated with the important variables of intensive reading groups which consists
of studies on intensive reading intervention, group size, time, and strategies.
Extended Vocabulary:
Extended vocabulary is where students are given the definition and context information
that will help them understand how the word is being used in its particular use (August et al.,
2016). This information is given directly by the teacher. Students also are expected to discuss
the word and its meaning with peers while also describing other contexts where it might be used
(August et al., 2016). Social constructivism can be seen within extended instruction by the sheer
fact that information comes from an outside source. In order for students to build on what they
already know about vocabulary terms, a teacher must provide just enough information to help
students derive their own meaning from the word, just like in Krashen’s input hypothesis. The
use of extended vocabulary has proven to be a practice that is effective at the elementary school
level. A study conducted by Loftus-Rattan, et al. (2016) in a preschool indicated that students
who achieved the best on vocabulary assessments were students who received extended
vocabulary instruction. Another study taken at a school where 42% of 48,858 of the students
were English language learners showed promising results for the use of extended
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instruction. The study concentrated on kindergarteners through second graders and showed a
28% instructional gain with the comprehension of vocabulary after teachers used extended
vocabulary methods, meaning that students had a better understanding of the vocabulary used
within their science text which helped them to better understand the text. (August et al.,
2016). A separate study conducted focusing on kindergarten students, at three elementary
schools where there was a high percentage of students who experienced language
difficulties. The results showed that students who received extended vocabulary instruction
developed a higher level of metalinguistic awareness (Coyne et al., 2010). Another study
conducted on the implementation of extended vocabulary indicated that students who received
extended instruction scored higher on their post-test (Coyne, McCoach, & Kap, 2007). This
study was administered on 31 kindergarteners, 11 who were Hispanic students. The study for
extended vocabulary looked at expressive definitions, receptive definitions, and context. The
results from the assessment showed that students did better when their vocabulary word was
provided context and were given extended vocabulary instruction (Coyne et al., 2007). Another
type of vocabulary instruction that is utilized in the classroom is embedded vocabulary.
Embedded Vocabulary Versus Extended Vocabulary
In a K-8 study the focus of the research was to see if students did better with extended
instruction versus embedded instruction. Embedded vocabulary is where the students are given
the definition of the word right along with the text, the definition and the word appear side by
side within the text and students are expected to learn the word from just receiving the definition
(August et al., 2016). The study consisted of kindergarten students in a K-8 school where many
of the students were considered at risk of having difficulties in reading. This study assessed 32
students - 23 were Hispanic, 5 were African American, 2 were Asian, and 2 were Caucasian
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(Coyne et al., 2007). The results indicated that students who received extended instruction
scored significantly better on vocabulary than students who received embedded instruction
(Coyne et al., 2007). In both studies, on average, students who received extended instruction
were able to come up with partial definitions and on average students were able to come up with
full definitions for 67% of the words (Coyne et al., 2007). Students were also able to answer
about 4.5 yes or no questions correctly out of 6 after receiving extended instruction. Of this
study, students with extended instruction (expressive definitions, receptive definition, and
context) had an average mean score of 4.61 compared to students with embedded instruction
who had an average mean score of 2.92 (Coyne et al., 2007).
There is also evidence that focuses on the outcome of extended instruction when
nonfiction text is involved. The study was conducted to collect data on how extended
vocabulary could better help ELLs comprehend science vocabulary directly related to science
standards or science text. Participants in the study were seventh grade students, 24.5 percent
were native English-speaking, 29.4 percent were former ELLs (meaning they were considered
proficient in the language now), and 46.1 percent were current ELLs (Van Orman et al.,
2021). The groups were broken into two different groups: former ELLs and non-ELLs versus
current ELLs. ELLs received extended vocabulary instruction in the experimental group, while
the other group received embedded instruction similar to traditional vocabulary methods of
memorizing the definition this was to be the control group. The research proved that extended
vocabulary was far more effective than traditional methods of instruction. Students who
received extended instruction had almost five times larger gains than students who did not
receive extended instruction, meaning they had a better understanding of science vocabulary
which led them to better understand science text (Van Orman et al., 2021). The research also
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indicated when reviewing reading comprehension students in the extended vocabulary
instruction outperformed students who did not receive extended instruction (Van Orman et al.,
2021). In both groups there was evidence of an increase with reading comprehension that
contained science vocabulary terms (Van Orman et al., 2021). This may be partially why
teachers are reluctant to utilize extended vocabulary in the classroom. Extended vocabulary
requires more work from students and teachers, if both result in an increase of vocabulary
understanding which leads to reading comprehension then why not stick with the easier
method? Although both showed signs of improvement the results indicated that extended
vocabulary instruction was superior to embedded instruction and the study also showed that
extended instruction helped all students succeed even ELLs (Van Orman et al., 2021). Knowing
that one leads to better results should be enough for teachers to want to switch instruction.
Conclusion for Extended Vocabulary:
It is not difficult to see that extended vocabulary instruction contains aspects of Utilizing
extended vocabulary has been proven by multiple sources to be a beneficial tool for all
students. Race and age do not seem to change the fact that extended vocabulary is advantageous
for our students. Consistent use of this method will help teachers to close the gap that exists not
only between our struggling readers to our non-struggling readers, but also between our ELLs
and our non-ELLs. Although other types of vocabulary instruction indicate progress, students
who receive extended vocabulary instruction outperform. Even with extended vocabulary
instruction some students still face difficulties involving reading comprehension; this is where
intensive reading intervention comes into play.

Intensive Reading Intervention
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The zone of proximal development can be seen in aspects of intensive intervention
reading groups. When considering a student for intensive reading intervention a teacher must
consider the current capabilities of a student with and without assistance from a more
knowledgeable person. Although the zone of proximal development gives us the frame for how
to scaffold students it does not provide explicit instruction for how to scaffold
students. Intensive reading intervention is a complex tool and when used with the explicit format
can result in an increase in student reading comprehension progress. Reading comprehension is
such a complex topic, so it is not surprising that intervention for reading comprehension is also
complex. Provided in this section is the evidence to support the use of intensive reading
instruction. Within the evidence I have included group size, time duration, and strategies. I have
provided research on these subtopics of intensive reading intervention so teachers can have an
explicit idea of what an intensive reading group truly looks like otherwise results may not be as
promising if certain variables are not followed. To follow this are the implications for ELLs and
criticism of intensive reading intervention.
There are many studies that indicate that intensive reading intervention is an effective
tool for students who struggle with reading comprehension. One such study was conducted on
fourth graders from 15 schools. The study showed promising results for students who received
intensive reading intervention. Students from this study who received intensive reading
intervention performed better on skills that support reading comprehension than students who did
not receive intensive reading intervention (Wanzek et al., 2020). Another study conducted on a
different elementary also showed an increase in skills (such as fluency and vocabulary
comprehension) linked to reading comprehension. In this study, third graders with the lowest
reading scores received intensive reading intervention. The end results showed that the students
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who received intensive reading intervention scored better with skills linked to reading
comprehension than low performing students in reading (Partanen et al., 2019).
Intensive intervention is not just for elementary students, but has had positive impacts on
higher grade levels as well. A study was created to assess intensive intervention instructions on
2,034 fifth graders from across seven middle schools. Students received two to three years of
intensive intervention depending on whether or not they needed further help after the second
year. This study showed evidence that not only did students in the three year program improve
in reading achievement, but their behavioral attention also improved (Roberts et al.,
2015). There was also a three year study that began during students’ sixth grade year and ended
during their eighth grade year that showed positive effects of intensive reading intervention. The
study looked at sixth grade students who had not responded well to other intervention. The three
year study showed that students who had intensive reading intervention outperformed students
who also had reading difficulties, but did not receive intensive reading intervention in reading
skills including comprehension (Vaughn, 2012).
Although these results just scratch the surface of what extended vocabulary can do for
our students, ELLs and non-ELLs alike, it is enough to indicate that it is a valuable method to
use when teaching students vocabulary. It is enough to show how using extended vocabulary
would benefit the students in my school district.
Group Size
Group size simply has to do with the amount of students in a small group
intervention. Although smaller groups are more ideal, they also are more expensive so having
students with similar needs is an effective way to teach intensive intervention (Vaughn, 2010). It
is important to have intensive reading group sizes not consist of too many students otherwise the
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intervention will not be very effective (Vaughn, 2010). An ideal intensive intervention group
would consist of three students. In a study conducted on second grade intervention groups there
was not a significant difference in outcome between intervention that consisted of one student
and intervention that consisted of three. However, students in the intervention group that
consisted of ten students did not have as great of outcomes as the other two groups (Vaughn,
2010).
Time
Another area that should be considered as teachers implement the intensive reading
approach revolves around time. As teachers set up their intervention they should be mindful that
group times are not too long or too short. Keeping reading group times shorter may help with
reducing the fatigue students may face with longer reading group times. In a study done on first
grade intensive intervention groups, there was not a significant difference between students who
received 30 minutes of intervention versus those who received 50 (Vaughn, 2010). In order to
reach more groups, teachers would be better off utilizing a 30 minute time frame instead of a
longer one. As far as how long a child should continue receiving intensive reading intervention
is hard to determine because of each student's situation and circumstance, however, there has
been a study that indicated that there was not a statistically significant difference between groups
who received one year versus two years of intensive reading intervention (Miciak et al.,
2018). The study consisted of struggling fourth graders who were given 30 to 40 minutes of
intensive intervention for 16 weeks. Although there was not much statistical evidence of
comprehension gain, there was a significant gain in reading fluency for students in the two year
group (Miciak et al., 2018). This may not constitute reading comprehension, but reading fluency
is just one of the many important skills connected to reading comprehension. Another aspect
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revolving around the time for intensive reading intervention has to do with when students should
be considered for intensive reading intervention. In another study that contained a multitude of
data from a plethora of sources consisted of outcomes that indicated positive results for students
who received early intervention. The data has been utilized for this project to help acquire
evidence for the benefit of doing early intervention. Wanzek et al., 2018, reported that after data
was collected from kindergarten through third grade there was evidence to suggest that by
starting at the younger grade levels students could obtain reading skills including reading
comprehension as much as four tenths of a standard deviation. In another study, struggling
readers receiving intensive reading intervention from grades Kindergarten through third grade
had moderately positive effects compared to students in grades fourth through twelfth, where the
effects for these older students were minimal (McMaster et al., 2021). It should also be noted
that although it is beneficial to encourage early intensive reading intervention, a student is not
doomed to never receive the benefits of intensive reading intervention as noted in the studies
above.
Strategies
There are many different strategies that teachers can use during intensive reading
intervention. It is important to use multiple strategies because the reading tasks we are asking
students to complete vary so we need a variety of strategies to help students to be successful
(Andrés, 2020). In a study of sixteen undergraduate students who were taking English courses,
they were taught multiple intensive reading strategies in order to improve their reading
comprehension. Overall, the participants and their teachers felt that the students comprehend
text better after being taught multiple strategies that can be used in intensive reading
intervention. They felt that the multiple strategies were important because they used strategies
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with different text depending on the type of comprehension skill needed (Andrés, 2020). Some
of the important skills intervention needs to address is activating background knowledge,
attention to detail, vocabulary, and interaction with the text. It is also important to get students
thinking about the text before they begin reading the text (Andrés, 2020). Some helpful reading
strategies used by many intensive reading group interventionists are Know, Want, Learn (KWL)
Chart, Survey, Question, Read, Recite, and Review (SQ3R), Vocabulary Self-Selection Strategy,
and Story Maps. Having multiple strategies students use during reading helps to ensure that they
will be able to comprehend stories better (Andrés, 2020). These strategies help students to think
deeper about the text and understand the multitude of variety of styles in questions they will be
asked.
Implications for ELLs
Although there is not an extensive amount of research focusing on the benefits of
intensive reading intervention for our ELLs, there is still some evidence that indicates the
usefulness of this tool. Intensive reading intervention is a supportive tool that should be utilized
for our ELLs also. A study conducted on twenty-six second graders in a Title 1 elementary
contained results that indicated that intervention instruction could be utilized as a tool to increase
ELLs’ reading comprehension (Linan-Thompson et al., 2003). The study was administered to at
risk ELLs. The intensive reading intervention groups consisted of two or three students and was
approximately a 30 minute session (Linan-Thompson et al., 2003). The results of the study
reported that there were gains from the ELL participants. The interventionist indicated that
students had mastered word analysis, phonemic awareness, vocabulary and comprehension skills
during the intervention instruction (Linan-Thompson et al., 2003). Over half of the ELLs
(53percent) involved in the study had shown improvement in reading comprehension from
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pretest to posttest (Linan-Thompson et al., 2003). Linan-Thompson et al., 2003, proclaimed that
the mean pretest score for the participants was 11.96 and went up to 18.35 in regards to reading
comprehension. Another study consisting of both English-speaking and ELLs first graders from
an upstate New York school district indicated that the non-ELLs and the ELLs in this study all
made growth in the posttests that consisted of skills utilized in reading comprehension when
intensive reading intervention was used (Dussling, 2020). Although there is a lot of evidence
that proves intensive reading intervention works for ELLs and non-ELLs, some critics do not
believe it is an effective tool.
Criticism
Criticism that exists for intensive reading intervention is that it does not have promising
results. It is hard to say for each criticism that states that intensive reading intervention does not
work, the reasoning for why it is not working. In a study conducted on students with low reading
achievement at an urban high school in the United States there were no significant gains with
reading comprehension for students who received intensive reading intervention (Williams &
Vaughn, 2020). In this study of ninth grade struggling students, intervention groups consisted of
10 to 15 students. Two out of the three schools met with students for about 90 minutes a day
every other day whereas the other school met with students for 50 minutes a day for three days a
week and 90 minutes on the fourth day (Williams & Vaughn, 2020). The group size, age, and
time spent in the reading group could be the reason for the lack of significant gains. As stated
above, group size should be about three students and time spent in the intervention should be no
more than 30 minutes since there is no evidence that students spending more than 30 minutes a
day really does not make a difference (Vaughn, 2010). If they did groups of 3 students they
could have spent less time with a group so more individualized intervention could occur. Even
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Though there is evidence to support gains of students in higher grade levels, there tends to be
better results with reading comprehension when intervention occurs at younger age levels
(McMaster et al., 2021). It is possible that other critics that declare reading intervention does not
encourage significant gains are receiving results from studies that do not follow the best practices
of a reading intervention group instruction.
Conclusion for Intensive Reading Intervention:
It is apparent that our struggling readers need more than just whole group
instruction. For our students who severely struggle with reading comprehension, intensive
reading intervention should be utilized. Just like with extended vocabulary, intensive reading
intervention can be utilized with any student no matter the race or age, although when started
younger it can be more beneficial. The academic research above proves that intensive reading
intervention really does work with our students with reading comprehension deficits.
Summary
Some of the theoretical framework utilized in my project is Piaget’s cognitive
constructivism, Vygotsky’s activities theory, the zone of proximal development, and Krashen’s
input hypothesis. Both Piaget’s and Vygotsky’s version of constructivism can be found in my
whole group vocabulary. I utilize Piaget’s and Vygotsky’s idea that students should be at the
center of their learning. Vygotsky’s activities theory helps reinforce my rationale for utilizing
extended vocabulary. Extended vocabulary lends itself to creating a learning environment where
students are the center of their vocabulary instruction which is partially what the constructivist
theory entails (Gao, 2021). The rationale for implementing intensive reading intervention can be
found in Vygotsky’s zone of proximal development. Just like in the zone of proximal
development, teachers consider the abilities of their students with and without a more
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knowledgeable and experienced person (Gao, 2021). Krashen’s input hypothesis is utilized in
extended vocabulary instruction. As stated earlier VanPatten stressed how imperative it is for
the success of our ELLs to allow them access to input and interactions with non-ELLs (Wright,
2015). This is why having my students acquire vocabulary as a group is imperative; not by rote
memorization, but rather through a process where students can use the vocabulary authentically.
Conclusion
Almost all teachers will express their desire for creating an educational system that
supports learning for all of our students. However, our non-ELLs and our ELLs are still
struggling with reading comprehension which as previously indicated is a skill that is a
predeterminer for the success of our students in many aspects of life. Implementing extended
vocabulary and intensive reading intervention can help teachers ensure that all of our students’
needs are being met including our ELLs.
The literature reviewed for this chapter has been utilized to help create a handbook for
my district, so students have consistent and research based strategies to help them be successful
in all aspects of their lives. The literature obtained for this project has revealed how beneficial
extended vocabulary and intensive reading intervention are for not only English native speakers,
but also ELLs. By taking advantage of the positive outcomes associated with intensive reading
intervention and extended vocabulary, teachers can expect to see an increase in students’ abilities
to comprehend text and vocabulary terms according to the evidence examined.
With reading comprehension being so vast and complex my focus was set on aspects that
could improve reading comprehension, starting with whole group vocabulary
instruction. Extended vocabulary instruction is an important tool that teachers can utilize to not
only improve reading comprehension for all of our students, but to also increase our ELLs'
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understanding of the language. While whole group extended vocabulary helps increase students’
reading comprehension, it may not be the only service our students need. When extended
vocabulary is not enough to fill in students’ gaps, an intensive reading group can be
utilized. Intensive reading groups may look differently for our struggling readers, however there
are important variables that help to maintain a consistency from teacher to teacher. Having a
smaller group size and keeping intervention time around 30 minutes are helpful structures to
have in place when creating an intensive reading intervention. It is also important to try and start
intervention at their younger grade level since success is higher and easier to come by at the
lower levels. Some strategies to include in an intensive reading group are KWL Chart, SQ3R,
Vocabulary Self-Selection Strategy, and Story Maps (Andrés, 2020). After understanding the
research from this chapter, I have created a handbook that when utilized will help foster learning
in all students.
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Chapter Three: Project Description
Introduction
Students, including native speakers of English as well as English language learners across
the United States experience challenges in the acquisition of reading skills. It is critically
important to develop high proficiency levels in reading, as being able to read influences
academic success across disciplines and fields (Hui Jiang & Logan, 2019).
In this chapter I will be discussing my project which contains a description of how to
implement whole group vocabulary instruction and intensive reading group intervention. In this
chapter I will also describe what components will be included with my project along with the
evidence that supports my claims. Included in this chapter is information about project
evaluation, conclusion, and implementation.
Project Components
This section briefly describes the components that exist within my project. The project
will be available to my colleagues in both print and digital formats. I want this project to be
easily utilized by my coworkers. There are a few who prefer to complete tasks by paper and pen
while the majority prefer to utilize digital sources. The goal for making my project accessible
digitally and via hard copy was to help encourage teachers to utilize this resource. By catering to
both preferences I am more likely to have teachers implement these new strategies.
Local Context
Although my project can be utilized at all grade levels, I have specifically catered it for
Newaygo Elementary. Newaygo Elementary is located in the city of Newaygo in West
Michigan. 92% of the population that lives in Newaygo is White, only 6% identify as Hispanic
and only 1% identify as Black (U.S. Census Bureau, 2019). Newaygo Elementary is the only
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elementary school in Newaygo and supports Kindergarten through fourth grade. Newaygo also
contains a middle school with grades fifth through eighth and a high school with grades ninth
through 12th. All students who attend Newaygo Public Schools have access to free breakfast
and lunch because most of our families come from lower socioeconomic groups. Currently at
Newaygo Public Schools our district is made up of 0.78% American Indian, 0.97% Asian/
Pacific, 1.36% African American, 9.77% Hispanic, and 84.79% White students (Michigan
Department of Education, 2021). Currently there are seventy students who are considered ELLs
and receive ELL services. Twenty-one ELLs are from the elementary, twenty-six attend the
middle school, and twenty-three are from the high school. This does not mean that there are not
more ELLs attending Newaygo Public Schools, these are just the students that the parents have
either requested services for their child or the parents identified their child as an English
language learner.
Objective and Rationale
One of the first components of my project is the objective of this project. I placed this
first because I wanted teachers to understand what the issue is and why I have created this
project. This section not only contains the objective of the project but evidence from chapter 1
on why the issue I have brought up is an issue at all. Current data shows that Newaygo Public
Schools ranks in the bottom 50% of public schools in Michigan. On average, our district has a
reading proficiency score of 39% versus the statewide average of 49% (Public School Review,
2021). Our students are behind the statewide average and need more support in the classroom to
help close the gap. There is also data that shows that ELLs are about two grade levels below
non-ELLs in reading comprehension and vocabulary (August, Artzi, & Barr, 2016). Although
Newaygo Public Schools may not be a diverse community, we need to ensure that the needs of
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all of our students are met. Currently our ELLs receive services in the form of a pull out
program. One ELL teacher serves the whole district and when she is busy testing students or she
is out sick no one is there to take her place. So our ELLs do not receive the extra support needed
when she is unable to pull them in groups. Teachers at our school need to make sure that our
ELLs are not falling behind just because our ELL teacher has too many tasks to always be able to
pull groups. Even with ELL support many of our ELLs that receive ELL services are behind
their non-ELLs peers. There is a need for extra support from general class teachers so that our
ELLs can be successful. The objective and goal of this project is to supply Newaygo Elementary
teachers with a handbook that can guide them through best practices for whole group vocabulary
and intensive reading intervention for students two or more levels behind the expected reading
level. The goal is to have at least 80% buy in from teachers and to have all teachers report their
data on the data spreadsheet.
Theory and Evidence Based Practice
Included in my handbook is the theoretical framework consisting of the philosophical
construct upon which the project is built. This framework is being placed in my handbook
because teachers are constantly asked to root their practice in theory and evidence. Explaining
that there are theories to support my project will help teachers want to support and utilize both
extended vocabulary and intensive reading intervention procedures.
The handbook also contains evidence to support these strategies. Incorporating evidence
in the handbook is another way to gain teacher acceptance. Teachers are likely to adopt
strategies if they feel that they are evidence based. I am hoping that the evidence will help to
sway anyone who is unsure of this new implementation of procedures and instructional
strategies.
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Lesson Plan Templates
My handbook is partially composed of lesson templates and lesson examples for teachers
to use for both intensive reading intervention and whole group vocabulary procedures. Included
in the section of intensive reading intervention is information for group size, time duration, and
strategies to utilize during intervention. I have included an intensive reading intervention lesson
plan template along with an example of a lesson I have created. The lesson examples and
template can be found below in the appendices. I also have inserted a lesson plan unit link so
teachers can share vocabulary slides via Google Classroom or print them out for their
students. The lessons are organized in such a way that I believe even my less-technical teachers
could at the very least just print what they would like to implement in their classroom.
Assessments
The professional handbook I created specifically for the elementary, but can be utilized
by the whole district, consists of assessments for both extended vocabulary and intensive reading
intervention. Teachers can assess students weekly by using the pretest format for the words they
have taught students with extended vocabulary. This will not be recorded on the school-wide
data, but rather used for teachers to see where their students are at in their learning. There is a
summative assessment template that teachers need to use for the beginning of the year, end of
second quarter, and again at the end of the year. The assessments are just guides; teachers will
need to plug in their own vocabulary terms that they have used throughout the entire year. The
extended vocabulary assessment contains pre-assessments, formative assessments, and
summative assessments. For intensive reading intervention groups I have created a running
record data sheet that can be utilized for any book. There is also a daily note sheet to record
student progress and difficulties. A running record should be done monthly for students to keep
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track of their progress, however, only the beginning of the year, end of second quarter, and the
end of the year need to be recorded on the data sheet.
Data Sheet
The project also contains an image of the Google Sheet I plan to use to collect
results. However, I do have a few teachers who do not feel comfortable with using Google
Sheets, so I will give them the option of emailing me their data or giving me the hard
copy. Along with the image I have attached the link to the Google Sheet. Teachers are to enter
the data at the start of the year, end of second semester, and again at the end of the year. These
data entry dates will be given by our principal based on when report cards are due. Both items
can be found below in the appendices.
Project Evaluation
To collect data, I have created a Google Sheet that can be shared with the whole
school. Teachers who are implementing the new procedures can add in the necessary
information during each quarter. By doing this not only can I see who is utilizing the new whole
group vocabulary procedures and intensive reading intervention, but I can see how students are
doing with the new vocabulary and intensive reading group procedures. Ideally this would start
at the beginning of a school year so that students have ample time to receive the proper whole
group instruction and/or intensive reading intervention. It would take an entire school year to
determine the overall success of the project.
One determiner for obtaining success with my project will be when 80% of teachers are
implementing extended vocabulary procedures and intensive reading groups for readers who are
three levels below the grade level. Another determining factor would be having all students
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making progress in vocabulary with 80% passing vocabulary assessments and when 80% of
students who are receiving intensive reading intervention make at least a two-year growth.
Project Conclusions
It is critical for our students that teachers start to change strategies utilized in teaching
reading comprehension. The risk of students failing other subjects increases as their reading
comprehension declines (Hui Jiang & Logan, 2019). In order to ensure success for our students,
teachers need to focus on reading comprehension. In my project I utilize extended vocabulary
and intensive reading intervention which is rooted in educational theory. Piaget’s cognitive
constructivism, Vygotsky’s activities theory, the zone of proximal development, and Krashen’s
input hypothesis have been applied to my project. Both Piaget’s and Vygotsky’s version of
constructivism can be found in my whole group vocabulary. I utilize Piaget’s and Vygotsky’s
idea that students should be at the center of their learning. Parts of Vygotsky’s activities theory
are apparent in the use of extended vocabulary. Extended vocabulary lends itself to creating a
learning environment where students are the center of their vocabulary instruction which is
partially what the constructivist theory entails (Gao, 2021). Vygotsky’s zone of proximal
development is the reason for utilizing intensive reading intervention. In the zone of proximal
development, teachers consider the abilities of their students with and without a more
knowledgeable and experienced person (Gao, 2021). This idea can be utilized when helping
students who are extensively below current educational standards. Krashen’s input hypothesis
also can be witnessed in the use of extended vocabulary instruction. VanPatten insisted that in
order for our ELLs to gain success, teachers must allow them access to input and interactions
with non-ELLs (Wright, 2015). Krashen’s input hypothesis is why I have my students acquire
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vocabulary as a group, so they are not memorizing words, but rather learning them
authentically. My project is not just rooted in theory, but also evidence.
Extended vocabulary has proven to help students increase their vocabulary
understanding, especially ELLs. A study taken at a school where 42% of 48,858 of the students
were English language learners showed 28% instructional gain with the comprehension of
vocabulary after teachers used extended vocabulary methods (August et al., 2016). The use of
extended vocabulary will hopefully help close the gap between struggling readers and nonstruggling readers. For students who still struggle with reading comprehension, this is where
intensive reading intervention comes in.
Intensive reading intervention has proven to increase reading skills including reading
comprehension with both native speakers and ELLs. In a study consisting of both Englishspeaking and ELLs first graders from an upstate New York school district indicated that the nonELLs and the ELLs in this study all showed growth in the post tests that consisted of skills
utilized in reading comprehension when intensive reading intervention was used (Dussling,
2020).
Although my project includes rationale for the project, theories, evidence based practices
and addresses how to utilize extended vocabulary and intensive reading intervention, it does not
address when a teacher should utilize these procedures. Some questions that may need to be
further investigated are: “How often should I utilize extended vocabulary?” and “When is a child
eligible for intensive reading intervention?” For now, I have left how often to utilize these
strategies up to the teachers, however, I may want to investigate these questions further so that I
am not leaving any room for error and I am securing maximal success for our students.
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In order to ensure the success of our ELLs and our native speaking students, teachers
should be implementing a whole group of extended vocabulary and intensive reading
intervention for students who are struggling with reading comprehension. By implementing
these new strategies for our students we can begin to see improvements with our students'
reading comprehension which then can trickle down into other areas of their education.
Plans for Implementation
This project will be implemented over the course of two half-day workshops for grades
K-4. I will first begin by training members of my team so that they can assist in the
workshops. The training for my four teammates would happen over the course of three threehour meetings. The first two sessions would consist of the same information I plan on
demonstrating on the workshop days. The last session would be to help them feel comfortable
implementing some of the training.
The most flexible time for this training to be implemented would be during our summer
training before school starts. I will begin securing permission from my superintendent and
elementary principal by presenting part of the project to them in a meeting planned for the end of
May. I will then work with my building principal to procure equipment and space to utilize for
my workshops. My team and I will work together to create copies for faculty attending the
meeting. I will also work with our technology teacher so that I can acquire Chromebooks for
teachers to use during the training. Teachers will have the option to follow along digitally or via
printed materials.
On the days to be determined I will present the reasons for implementation and address
concerns that may arise. We will go through examples and structures of the new strategies as
well. Teachers will then break into grade level teams to try utilizing the templates provided to
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them. This is where I will be utilizing my team members. They will be going around to
facilitate and help groups as needed. This format will be used for both workshop
days. Hopefully by the end of each training session each grade level will have a lesson plan that
they can incorporate into their class for both whole group instruction and intensive reading
intervention instruction. At the end of both sessions, I will check in with staff to see how they
feel about implementations of these strategies. For members who have concerns, I will arrange
for extra training time or a meeting so I can help address any issues or concerns.
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Introduction
As teachers we always are trying to do the best we can for our students while working
through a plethora of “New Strategies” presented to us. As educators we try them all and then
move onto the next new craze. I am not presenting information that is derived from the newest
craze, but rather strategies that are derived from existing strategies that have theories and
research to support their claims. This handbook will serve as a guide to help teachers to
understand why and how to use the strategies presented.
Section 1: Objective and Rationale
As hard as educators work for students, reading comprehension deficits are becoming a
growing problem and not all students are receiving the proper interventions needed. According
to Dussling, 2020, this is especially true for our ELLs. Unfortunately, according to the National
Assessment of Educational Progress (NAEP), since 1998 to 2013 there has not been a drastic
outcome in closing the achievement gap between ELLs and Non-ELLs (Dussling, 2020). In
2013, the data indicated that there was an achievement gap score of 38 percent from ELLs and
English native speakers in fourth grade and an achievement gap score of 45 percent in eighth
grade (Dussling, 2020). Reading comprehension deficits are not a faraway issue. As hard as
everyone pushes and works at Newaygo Public Schools, our students are struggling with
reading. Newaygo Public Schools currently ranks in the bottom 50% of public schools in
Michigan. On average our district has a reading proficiency score of 39% versus the statewide
average of 49% (Public School Review, 2021). It is apparent that we need to change some of our
strategies to help reduce the reading comprehension deficits that exist in our school.
The objective of this handbook is to provide the educators of Newaygo Elementary with
strategies that will help increase students' reading comprehension.
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Section 2: Theory and Evidence Based Practice
Some of the theoretical framework utilized in my project is Piaget’s cognitive
constructivism, Vygotsky’s activities theory, the zone of proximal development, and Krashen’s
input hypothesis. Both Piaget’s and Vygotsky’s version of constructivism can be found in my
whole group vocabulary. I utilize Piaget’s and Vygotsky’s idea that students should be at the
center of their learning. Vygotsky’s activities theory helps reinforce my rationale for utilizing
extended vocabulary. Extended vocabulary lends itself to creating a learning environment where
students are the center of their vocabulary instruction which is partially what the constructivist
theory entails (Gao, 2021). The rationale for implementing intensive reading intervention can be
found in Vygotsky’s zone of proximal development. Just like in the zone of proximal
development, teachers consider the abilities of their students with and without a more
knowledgeable and experienced person (Gao, 2021). Krashen’s input hypothesis is utilized in
extended vocabulary instruction. As stated earlier, VanPatten stressed how imperative it is for
the success of our ELLs to allow them access to input and interactions with non-ELLs (Wright,
2015). Therefore, having my students acquire vocabulary as a group is imperative; not by rote
memorization, but rather through a process where students can use the vocabulary authentically.
In this section the important literature related to this project is organized into sections
starting with literature and research associated with extended vocabulary and embedded
instruction versus extended instruction. Also included in this section is research acquired from
my own classroom utilizing extended vocabulary instruction. Succeeding this information will
be literature associated with the important variables of intensive reading groups which consists
of studies on intensive reading intervention, group size, time, and strategies.
Section 2a: Extended Vocabulary
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Extended vocabulary is where students are given the definition and context information
that will help them understand how the word is being used in its particular use (August et al.,
2016). This information is given directly by the teacher. Students also are expected to discuss
the word and its meaning with peers while also describing other contexts where it might be used
(August et al., 2016). Social constructivism can be seen within extended instruction by the sheer
fact that information comes from an outside source. In order for students to build on what they
already know about vocabulary terms, a teacher must provide just enough information to help
students derive their own meaning from the word, just like in Krashen’s input hypothesis. The
use of extended vocabulary has proven to be a practice that is effective at the elementary school
level. A study conducted by Loftus-Rattan, et al. (2016) in a preschool indicated that students
who achieved the best on vocabulary assessments were students who received extended
vocabulary instruction. Another study taken at a school where 42% of 48,858 of the students
were English language learners showed promising results for the use of extended
instruction. The study concentrated on kindergarteners through second graders and showed a
28% instructional gain with the comprehension of vocabulary after teachers used extended
vocabulary methods, meaning that students had a better understanding of the vocabulary used
within their science text which helped them to better understand the text. (August et al.,
2016). A separate study conducted focusing on kindergarten students, at three elementary
schools where there was a high percentage of students who experienced language
difficulties. The results showed that students who received extended vocabulary instruction
developed a higher level of metalinguistic awareness (Coyne et al., 2010). Another study
conducted on the implementation of extended vocabulary indicated that students who received
extended instruction scored higher on their post-test (Coyne, McCoach, & Kap, 2007). This
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study was administered on 31 kindergarteners, 11 who were Hispanic students. The study for
extended vocabulary looked at expressive definitions, receptive definitions, and context. The
results from the assessment showed that students did better when their vocabulary word was
provided context and were given extended vocabulary instruction (Coyne et al., 2007). Another
type of vocabulary instruction that is utilized in the classroom is embedded vocabulary.
Section 2b: Embedded Vocabulary Versus Extended Vocabulary
In a K-8 study the focus of the research was to see if students did better with extended
instruction versus embedded instruction. Embedded vocabulary is where the students are given
the definition of the word right along with the text, the definition and the word appear side by
side within the text and students are expected to learn the word from just receiving the definition
(August et al., 2016). The study consisted of kindergarten students in a K-8 school where many
of the students were considered at risk of having difficulties in reading. This study assessed 32
students - 23 were Hispanic, 5 were African American, 2 were Asian, and 2 were Caucasian
(Coyne et al., 2007). The results indicated that students who received extended instruction
scored significantly better on vocabulary than students who received embedded instruction
(Coyne et al., 2007). In both studies, on average, students who received extended instruction
were able to come up with partial definitions and on average students were able to come up with
full definitions for 67% of the words (Coyne et al., 2007). Students were also able to answer
about 4.5 yes or no questions correctly out of 6 after receiving extended instruction. Of this
study, students with extended instruction (expressive definitions, receptive definition, and
context) had an average mean score of 4.61 compared to students with embedded instruction
who had an average mean score of 2.92 (Coyne et al., 2007).
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There is also evidence that focuses on the outcome of extended instruction when
nonfiction text is involved. The study was conducted to collect data on how extended
vocabulary could better help ELLs comprehend science vocabulary directly related to science
standards or science text. Participants in the study were seventh grade students, 24.5 percent
were native English-speaking, 29.4 percent were former ELLs (meaning they were considered
proficient in the language now), and 46.1 percent were current ELLs (Van Orman et al.,
2021). The groups were broken into two different groups: former ELLs and non-ELLs versus
current ELLs. ELLs received extended vocabulary instruction in the experimental group, while
the other group received embedded instruction similar to traditional vocabulary methods of
memorizing the definition this was to be the control group. The research proved that extended
vocabulary was far more effective than traditional methods of instruction. Students who
received extended instruction had almost five times larger gains than students who did not
receive extended instruction, meaning they had a better understanding of science vocabulary
which led them to better understand science text (Van Orman et al., 2021). The research also
indicated when reviewing reading comprehension students in the extended vocabulary
instruction outperformed students who did not receive extended instruction (Van Orman et al.,
2021). In both groups there was evidence of an increase with reading comprehension that
contained science vocabulary terms (Van Orman et al., 2021). This may be partially why
teachers are reluctant to utilize extended vocabulary in the classroom. Extended vocabulary
requires more work from students and teachers, if both result in an increase of vocabulary
understanding which leads to reading comprehension then why not stick with the easier
method? Although both showed signs of improvement the results indicated that extended
vocabulary instruction was superior to embedded instruction and the study also showed that
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extended instruction helped all students succeed even ELLs (Van Orman et al., 2021). Knowing
that one leads to better results should be enough for teachers to want to switch instruction.
Section 2c: Data From My Own Classroom
I utilized the extended vocabulary method in my classroom so I could better help my
ELLs. The pretest was before I utilized the extended vocabulary method. My primary focus was
to collect data on my ELLs, so the data collected was just from my ELLs even though I utilized
this method as a whole class instruction. I chose to collect data on all four of my ELLs. My
ELLs in this study were able to speak fluent Spanish. Two of the four were able to read and
write (though limited) in Spanish. These two students had a decent understanding of the English
language, one of which was in my highest reading group. He did struggle with vocabulary
occasionally. My other two ESL students could read a handful of Spanish words but struggled to
reproduce them in writing. Both students were in my lowest reading group and one of them
received special educational services. Three of the four also received help from our ELL teacher
in the form of a pull-out service. The other student was exited in the previous year. Student 1
represents my student who received no services and was in my highest reading group. Student 2
received ELL services and was in my reading group that was performing at grade level. Student
3 and 4 both received ELL services while Student 3 received reading services from a title
teacher, Student 4 received special educational services. Both students were also in my lowest
reading group during the time of the study.
The data I have collected over the course of 15 days has been analyzed and placed in the
data tables below. I gave the same assessment as I did in my pretest, I just used different
vocabulary terms. In Figure 4 (F4) and Figure 5 (F5) I have displayed the results of my students'
formative assessments.
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Pretest Data (F2)
Student

Results (Day 1)

Results (Day 2)

Total Score

Student 1

5/6

3/6

8/12 (67%)

Student 2

4/6

2/6

6/12 (50%)

Student 3

2/6

0/6

2/12 (17%)

Student 4

1/6

0/6

1/12 (8%)

Formative Test #1 Data (F4)
Student

Results (Day 1)

Results (Day 2)

Total Score

Student 1

6/6

6/6

12/12 (100%)

Student 2

5/6

4/6

9/12 (75%)

Student 3

1/6

1/6

2/12 (17%)

Student 4

1/6

0/6

1/12 (8%)

Formative Test #2 Data (F5)
Student

Results (Day 1)

Results (Day 2)

Total Score

Student 1

6/6

5/6

11/12 (92%)

Student 2

5/6

5/6

10/12 (83%)

Student 3

3/6

1/6

4/12 (33%)

Student 4

1/6

1/6

2/12 (17%)

Formative Assessment #3 Data (F7)
Student

Results (Day 1)

Results (Day 2)

Total Score

Student 1

6/6

6/6

12/12 (100%)

Student 2

6/6

5/6

11/12 (91%)
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Student 3

4/6

3/6

7/12 (58%)

Student 4

2/6

2/6

4/12 (33%)

Although the outcomes for my lower students took more time to show success, the data
does show that extended vocabulary was beneficial for my students. Seeing evidence from my
own classroom study helped me to understand the value of extended vocabulary
Section 2d: Intensive Reading Intervention Key Variables
The zone of proximal development can be seen in aspects of intensive intervention
reading groups. When considering a student for intensive reading intervention a teacher must
consider the current capabilities of a student with and without assistance from a more
knowledgeable person. Although the zone of proximal development gives us the frame for how
to scaffold students, intensive reading intervention is a complex tool. Reading comprehension is
such a complex topic, so it’s not surprising that intervention for reading comprehension is also
complex. Important topics to consider for a successful intensive intervention is the evidence
surrounding intensive intervention, group size, time spent on the intervention, strategies used for
the intervention, and implications for ELLs.
Variable 1: Studies
There are many studies that indicate that intensive reading intervention is an effective
tool for students who struggle with reading comprehension. One such study was conducted on
fourth graders from 15 schools. The study showed promising results for students who received
intensive reading intervention. Students from this study who received intensive reading
intervention performed better on skills that support reading comprehension than students who did
not receive intensive reading intervention (Wanzek et al., 2020). Another study conducted on a
different elementary also showed an increase in skills linked to reading comprehension. In this
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study, third graders with the lowest reading scores received intensive reading intervention. The
end results showed that the students who received intensive reading intervention scored better
with skills linked to reading comprehension than low performing students in reading (Partanen et
al., 2019).
Intensive intervention is not just for elementary students, but has had positive impacts on
higher grade levels as well. A study was created to assess intensive intervention instructions on
2,034 fifth graders from across seven middle schools. Students received two to three years of
intensive intervention depending on whether or not they needed further help after the second
year. This study showed evidence that not only did students in the three year program improve
in reading achievement, but their behavioral attention also improved (Roberts et al.,
2015). There was also a three year study that began during students’ sixth grade year and ended
during their eighth grade year that showed positive effects of intensive reading intervention. The
study looked at sixth grade students who had not responded well to other intervention. The three
year study showed that students who had intensive reading intervention outperformed students
who also had reading difficulties, but did not receive intensive reading intervention in reading
skills including comprehension (Vaughn, 2012).
Although these results just scratch the surface of what extended vocabulary can do for
our students, ELLs and non-ELLs alike, it is enough to indicate that it is a valuable method to
use when teaching students vocabulary. It is enough to show how using extended vocabulary
would benefit the students in my school district.
Variable 2: Group Size
Group size simply has to do with the amount of students in a small group
intervention. Although smaller groups are more ideal, they also are more expensive so having
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students with similar needs is an effective way to teach intensive intervention (Vaughn, 2010). It
is important to have intensive reading group sizes not consist of too many students otherwise the
intervention will not be very effective (Vaughn, 2010). An ideal intensive intervention group
would consist of three students. In a study conducted on second grade intervention groups there
was not a significant difference in outcome between intervention that consisted of one student
and intervention that consisted of three. However, students in the intervention group that
consisted of ten students did not have as great of outcomes as the other two groups (Vaughn,
2010).
Variable 3: Time
Another area that should be considered as teachers implement the intensive reading
approach revolves around time. As teachers set up their intervention they should be mindful that
group times are not too long or too short. Keeping reading group times shorter may help with
reducing the fatigue students may face with longer reading group times. In a study done on first
grade intensive intervention groups, there was not a significant difference between students who
received 30 minutes of intervention versus those who received 50 (Vaughn, 2010). In order to
reach more groups, teachers would be better off utilizing a 30 minute time frame instead of a
longer one. As far as how long a child should continue receiving intensive reading intervention
is hard to determine because of each student's situation and circumstance, however, there has
been a study that indicated that there was not a statistically significant difference between groups
who received one year versus two years of intensive reading intervention (Miciak et al.,
2018). The study consisted of struggling fourth graders who were given 30 to 40 minutes of
intensive intervention for 16 weeks. Although there was not much statistical evidence of
comprehension gain, there was a significant gain in reading fluency for students in the two year
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group (Miciak et al., 2018). This may not constitute reading comprehension, but reading fluency
is just one of the many important skills connected to reading comprehension. Another aspect
revolving around the time for intensive reading intervention has to do with when students should
be considered for intensive reading intervention. In another study that contained a multitude of
data from a plethora of sources consisted of outcomes that indicated positive results for students
who received early intervention. The data has been utilized for this project to help acquire
evidence for the benefit of doing early intervention. Wanzek et al., 2018, reported that after data
was collected from kindergarten through third grade there was evidence to suggest that by
starting at the younger grade levels students could obtain reading skills including reading
comprehension as much as four tenths of a standard deviation. In another study, struggling
readers receiving intensive reading intervention from grades Kindergarten through third grade
had moderately positive effects compared to students in grades fourth through twelfth, where the
effects for these older students were minimal (McMaster et al., 2021). It should also be noted
that although it is beneficial to encourage early intensive reading intervention, a student is not
doomed to never receive the benefits of intensive reading intervention as noted in the studies
above.
Variable 4: Strategies
There are many different strategies that teachers can use during intensive reading
intervention. It is important to use multiple strategies because the reading tasks we are asking
students to complete vary so we need a variety of strategies to help students to be successful
(Andrés, 2020). In a study of sixteen undergraduate students who were taking English courses,
they were taught multiple intensive reading strategies in order to improve their reading
comprehension. Overall the participants and their teachers felt that the students comprehend text
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better after being taught multiple strategies that can be used in intensive reading
intervention. They felt that the multiple strategies were important because they used strategies
with different text depending on the type of comprehension skill needed (Andrés, 2020). Some
of the important skills intervention needs to address is activating background knowledge,
attention to detail, vocabulary, and interaction with the text. It is also important to get students
thinking about the text before they begin reading the text (Andrés, 2020). Some helpful reading
strategies used by many intensive reading group interventionists are Know, Want, Learn (KWL)
Chart, Survey, Question, Read, Recite, and Review (SQ3R), Vocabulary Self-Selection Strategy,
and Story Maps. Having multiple strategies students use during reading helps to ensure that they
will be able to comprehend stories better (Andrés, 2020). These strategies help students to think
deeper about the text and understand the multitude of variety of styles in questions they will be
asked.
Section 2d: Implications for ELLs
Although there is not an extensive amount of research focusing on the benefits of
intensive reading intervention for our ELLs, there is still some evidence that indicates the
usefulness of this tool. Intensive reading intervention is a supportive tool that should be utilized
for our ELLs also. A study conducted on twenty-six second graders in a Title 1 elementary
contained results that indicated that intervention instruction could be utilized as a tool to increase
ELL’s reading comprehension (Linan-Thompson et al., 2003). The study was administered to atrisk ELLs. The intensive reading intervention groups consisted of two or three students and was
approximately a 30 minute session (Linan-Thompson et al., 2003). The results of the study
reported that there were gains from the ELL participants. The interventionist indicated that
students had mastered word analysis, phonemic awareness, vocabulary and comprehension skills
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during the intervention instruction (Linan-Thompson et al., 2003). Over half of the ELLs (53%)
involved in the study had shown improvement in reading comprehension from pretest to posttest
(Linan-Thompson et al., 2003). Linan-Thompson et al., 2003, proclaimed that the mean pretest
score for the participants was 11.96 and went up to 18.35 in regards to reading
comprehension. Another study consisting of both English-speaking and ELLs first graders from
an upstate New York school district indicated that the non-ELLs and the ELLs in this study all
made growth in the postests that consisted of skills utilized in reading comprehension when
intensive reading intervention was used (Dussling, 2020). Although there is a lot of evidence
that proves intensive reading intervention works for ELLs and non-ELLs, some critics do not
believe it is an effective tool.
Section 2f: Criticism
Criticism that exists for intensive reading intervention is that it does not have promising
results. It is hard to say for each criticism that states that intensive reading intervention does not
work, the reasoning for why it is not working. In a study conducted on students with low reading
achievement at an urban high school in the United States there were no significant gains with
reading comprehension for students who received intensive reading intervention (Williams &
Vaughn, 2020). In this study of ninth grade struggling students intervention groups consisted of
10 to 15 students. Two out of the three schools met with students for about 90 minutes a day
every other day whereas the other school met with students for 50 minutes a day for three days a
week and 90 minutes on the fourth day (Williams & Vaughn, 2020). The group size, age, and
time spent in the reading group could be the reason for the lack of significant gains. As stated
above, group size should be about three students and time spent in the intervention should be no
more than 30 minutes since there is no evidence that students spending more than 30 minutes a
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day really does not make a difference (Vaughn et al., 2010). If they did groups of 3 students they
could have spent less time with a group so more individualized intervention could occur. Even
Though there is evidence to support gains of students in higher grade levels, there tends to be
better results with reading comprehension when intervention occurs at younger age levels
(McMaster et al., 2021). It is possible that other critics that declare reading intervention does not
encourage significant gains are receiving results from studies that do not follow the best practices
of a reading intervention group instruction.
Section 2g: Conclusion for Intensive Reading Intervention
It is apparent that our struggling readers need more than just whole group
instruction. For our students who severely struggle with reading comprehension, intensive
reading intervention should be utilized. Just like with extended vocabulary, intensive reading
intervention can be utilized with any student no matter their ethnic background or age, although
when started younger it can be more beneficial. The academic research above proves that
intensive reading intervention really does work with our students with reading comprehension
deficits.
Section 3: Lesson Plan Templates
Section 3a: Extended Vocabulary Lessons:
For both of the extended vocabulary lessons I have included the links for the materials
that I used. You will receive this handbook as a digital source too. Below I have linked a whole
unit that focuses on reading vocabulary. The template I use for my lessons comes from an online
WIDA source, you can access the template here: WIDA Lesson Plan Template. You can access
this tool with your Google account.
Reading Vocabulary Unit
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Lesson Plan Template:
Lesson Title:
Author:

Subject Area(s): Type an “X” in the box to the left of the subject area(s) addressed in this
lesson:
Subject Area(s)
Standard 1: Social and Instructional Language
Standard 2: The Language of Language Arts
Standard 3: The Language of Mathematics
Standard 4: The Language of Science
Standard 5: The language of Social Studies
The Language of Music and Performing Arts
The Language of Visual Arts
The Language of Technology and Engineering
The Language of Health and Physical Education
The Language of the Humanities
Other: ___________________________________
Topic:
Comparing and contrasting
Grade Levels:
2nd Grade
Language Domain(s): Type an “X” in the box to the left of the language domain(s) addressed in
this lesson.
Language Domain(s)
Speaking
Reading
Writing
Listening
Approximate Duration:
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Content Standards:
Cognitive Function: How will you ensure that all students will have opportunities to engage in
the same cognitive challenge?
Language Target:
Language Supports: Type an “X” in the box to the left of any supports that will be used in the
lesson.

Sensory Support
Real-life objects (realia)
Manipulatives

Graphic Support
Charts
Number Lines

Pictures & photographs
Illustrations & diagrams
Magazines & newspapers
Physical activities
Videos & films
Broadcasts
Models & figures

Tables
Graphs
Timelines
Graphic organizers:
_________________________
_____________
___________________

Other:____________________
_________________________
_______

Other:____________________
_________________________
_______

Description of supports:

Assessment and Feedback:
Content Assessment:
Language Assessment:
Context:

Interactive Support
In pairs or partners
In triads or small
groups
In whole group
Using cooperative
group structures
Using the Internet
or software
programs
In the native
language
With mentors
Other:___________
________________
_____
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Lesson Description:
Materials:
Reflection:

Lesson Title: The Gingerbread Man Vocabulary Lesson
Author:
Jillian Bremer
Subject Area(s): Type an “X” in the box to the left of the subject area(s) addressed in this
lesson:
Subject Area(s)
Standard 1: Social and Instructional Language
X Standard 2: The Language of Language Arts
Standard 3: The Language of Mathematics
Standard 4: The Language of Science
Standard 5: The language of Social Studies
The Language of Music and Performing Arts
The Language of Visual Arts
The Language of Technology and Engineering
The Language of Health and Physical Education
The Language of the Humanities
Other: ___________________________________
Topic:
Vocabulary
Grade Levels:
2nd Grade
Language Domain(s): Type an “X” in the box to the left of the language domain(s) addressed in
this lesson.

Language Domain(s)
X Speaking
X Reading
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X Writing
X Listening
Approximate Duration:
30 Minutes

Content Standards:
CCSS.ELA-LITERACY.RL.2.9
Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by
different authors or from different cultures.
I can compare and contrast two story versions of the same story.
CCSS.ELA-LITERACY.RL.2.2
Recount stories, including fables and folktales from diverse cultures, and determine their central
message, lesson, or moral.
I can retell a story and include important events, problems, solutions, setting, and characters.
Language Target:
CCSS.ELA-LITERACY.L.2.5.A
Identify real-life connections between words and their use (e.g., describe foods that are spicy or
juicy)
I can use words learned from reading vocabulary in sentences.
Cognitive Function: How will you ensure that all students will have opportunities to engage in
the same cognitive challenge?
When it comes to cognitive function one of my ELLs is at the expanding stage and my other
ELL would be at the emerging and developing stage when it comes to using and understanding
the English language. For my friend in the emergent and developing stage I offer support by
checking in many times, rewording tasks and explanations, and/or having a friend re-explain the
directions.

Language Supports: Type an “X” in the box to the left of any supports that will be used in the
lesson.

65
Sensory Support
Real-life objects (realia)
Manipulatives
X Pictures & photographs
Illustrations & diagrams
Magazines & newspapers
Physical activities
Videos & films
Broadcasts
Models & figures
Other:___________________
________________________
_________

Graphic Support
Charts
Number Lines
Tables
Graphs
Timelines
Graphic organizers:
________________________
______________
___________________
Other:___________________
________________________
_________

Interactive Support
In pairs or partners
X In triads or small
groups
X In whole group
Using cooperative
group structures
X Using the Internet
or software
programs
X In the native
language
With mentors
Other:___________
________________
_____

Description of supports:
I have shown my two ELLs how to use Google Translate to say the word in Spanish. Each word
has a link to Google Translate. My higher reader will occasionally use this tool, but my lower
reader does not use it very often.
We work on vocabulary to help with comprehension since reading comprehension is a
determining factor for students’ success in many areas.
I will be around to help students that struggle with the new vocabulary terms. Students will also
have an opportunity to work with peers to get a better understanding of the new vocabulary
words.
Assessment and Feedback:
Content Assessment:
This will occur at the end of the unit when we compare and contrast two stories. Students will
also work together on the secondary standard and be graded as a group. This will occur at the
end of the unit as well.
Language Assessment:
I will do a pretest of the vocabulary words to see if some students already know them or can
figure out the vocabulary words on their own.
I will observe how students work by using these words in their groups. At the end of the unit I
will have a summative assessment that has students use the words we have learned in a real life
situation sentence.
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Feedback: I will check in with groups and give them feedback.
Context:
My class consists of a few friends that struggle with the English language. Two of these friends
are ELLs. One is proficient in reading and writing and the other one is below grade level for
both. I have another student who struggles with the English language, but she is not an ELL
student. She is currently receiving special education for speech and language.
Due to COVID-19, classes were not evenly divided this year and I received many students who
were extremely below grade level for reading and writing. Over half of the class was operating
at a kindergarten level for reading and writing. In general my class needs help with reading
comprehension due to the imbalance of capability.
Lesson Description:
This lesson is a part of a comparing and contrasting unit. In this lesson we will be focusing on
vocabulary to help students better understand the story.
I will start the lesson off by explaining that there are multiple versions of the same story
(compare this to how they fight with their siblings). I will inform them that I will be reading to
them the original or close to the original version of the story and then tomorrow we will get to
read a twisted fairy tale. Explain that the twisted fairy tale is just a different version of the same
story. Usually they are funny because they add a different spin to the story. Also, explain that
we will be comparing and contrasting the two stories so they need to focus on the story structure
for both books.
Let students know that before we can get started we need to go over our vocabulary words. First,
have students take the pretest on a half sheet of paper and collect the pretest (pretest 1/ document
camera).
Have students log onto Google Classroom and locate the vocabulary slide for The Gingerbread
Man. Go over vocabulary terms. Then have students do the vocabulary activity with their
group.
Vocabulary Activity:
Students will work with their group to write a sentence using one of the vocabulary words. I will
choose the word, but they will get through each word. Table captains will write the sentence on
their whiteboard. Students will then get to share their group’s sentences with the class.
Read the story to the class. Discuss the problem and the solution of the story. Have students turn
and share the retelling of the story with a partner using the five finger retell (we do this in our
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small reading groups). Keep the retell card on the overhead. Remind students that we will be
revisiting this story when we compare and contrast it to another story.
Materials:
The Gingerbread Man
Vocabulary Slide
Five finger retell card
Document camera/Projector
Whiteboard and markers
iPads
Pretest (pretest 1)
Below is an example of a vocabulary slide I shared with my students. You can locate the rest of
the slides by using the unit link at the top of this section.

Lesson Title: Comparing and Contrasting Lesson
Author:
Jillian Bremer
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Subject Area(s): Type an “X” in the box to the left of the subject area(s) addressed in this
lesson:
Subject Area(s)
Standard 1: Social and Instructional Language
X Standard 2: The Language of Language Arts
Standard 3: The Language of Mathematics
Standard 4: The Language of Science
Standard 5: The language of Social Studies
The Language of Music and Performing Arts
The Language of Visual Arts
The Language of Technology and Engineering
The Language of Health and Physical Education
The Language of the Humanities
Other: ___________________________________
Topic: Comparing and Contrasting
Grade Levels:
2nd Grade
Newaygo Elementary
Language Domain(s): Type an “X” in the box to the left of the language domain(s) addressed in
this lesson.
Language Domain(s)
X Speaking
X Reading
X Writing
X Listening
Approximate Duration:
20 minutes
Content Standards:
CCSS.ELA-LITERACY.RL.2.9
Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by
different authors or from different cultures.
I can compare and contrast two story versions of the same story.
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CCSS.ELA-LITERACY.RL.2.2
Recount stories, including fables and folktales from diverse cultures, and determine their central
message, lesson, or moral.
I can retell a story and include important events, problems, solutions, setting, and characters.
Language Target:
CCSS.ELA-LITERACY.L.2.5.A
Identify real-life connections between words and their use (e.g., describe foods that are spicy or
juicy)
I can use words learned from reading vocabulary in sentences.
Cognitive Function: How will you ensure that all students will have opportunities to engage in
the same cognitive challenge?
When it comes to cognitive function one of my ELLs is at the expanding stage and my other
ELL student would be at the emerging and developing stage when it comes to using and
understanding the English language. For my friend in the emerging and developing stage I offer
support by checking in many times, rewording tasks and explanations, and/or having a friend reexplain the directions.
Language Supports: Type an “X” in the box to the left of any supports that will be used in the
lesson.

Sensory Support
Real-life objects (realia)
Manipulatives

Graphic Support
Charts
Number Lines

X Pictures & photographs
Illustrations & diagrams
Magazines & newspapers
Physical activities
Videos & films
Broadcasts
Models & figures

Tables
Graphs
Timelines
X Graphic organizers: Double
Bubble Thinking Map

Other:___________________
________________________
_________

Other:___________________
________________________
_________

Interactive Support
In pairs or partners
X In triads or small
groups
X In whole group
Using cooperative
group structures
X Using the Internet
or software
programs
X In the native
language
With mentors
Other:__________
________________
______
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Description of supports:
I have shown my two ELLs how to use Google Translate to say the word in Spanish. Each word
has a link to Google Translate. My higher reader will occasionally use this tool, but my lower
reader does not use it very often.
We work on vocabulary to help with comprehension since reading comprehension is a
determining factor for students’ success in many areas.
I will be around to help students that struggle with the new vocabulary terms. Students will also
have an opportunity to work with peers to get a better understanding of the new vocabulary
words.
Assessment and Feedback:
Content Assessment:
This will occur at the end of the unit when we compare and contrast two stories. Students will
also work together on the secondary standard and be graded as a group. This will occur at the
end of the unit as well.
Language Assessment:
I will observe how students work by using these words in their groups. At the end of the unit I
will have a summative assessment that has students use the words we have learned in a real life
situation sentence.
Context:
My class consists of a few friends that struggle with the English language. Two of these friends
are ELLs. One is proficient in reading and writing and the other one is below grade level for
both. I have another student who struggles with the English language, but she is not an ELL
student. She is currently receiving special education for speech and language.

Lesson Description:
This lesson is a part of a comparing and contrasting unit. In this lesson we will be focusing on
comparing and contrasting.
Students will start off by reviewing their vocabulary words. After they have reviewed
vocabulary words from both stories I will choose a word for friends to create a sentence with on
their whiteboards. I will call on risk takers to share their sentences. I will then choose one more
word for students to create a sentence for, but this time they will put it on a sticky note and turn
in their sticky notes by sticking it to my right arm if they feel confident that they have a sentence
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that works and on my left arm if they do not feel confident. This will help me gauge if students
truly feel that they understand our vocabulary words.
Students will do the five finger retell with a partner for each story. One partner will do one story
and the other partner will do the other. Students will then receive double bubble maps for their
groups. Table captains will be in charge of recording the ideas. We will then come together and
complete the double bubble map as a class. Explain that students will be able to show their
mastery of this skill as we work through a few more stories. Next week I will be reading the
Three Little Pigs and two different twisted versions of the story.
Materials:
Double Bubble map
Vocabulary from both stories:
• The Gingerbread Man
• The Stinky Cheese Man
Whiteboard and markers
Pencil
Sticky notes
iPads
When introducing new vocabulary terms I would use the extended vocabulary template
(below). I have included a link along with the example so that you may use this template for
your own vocabulary instruction.
Extended Vocabulary Template
Extended Lesson Plan Example

1. Say the word you are teaching
them and have them say it.

Provide Word #1: Courageous

2. Explain the meaning of the
word to students.

Provide User Friendly Explanation: to withstand danger,
fear, or difficulty.
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3. Provide stories/examples of the Provide Examples: When I was little I used to be scared
word’s meaning. Put the word
of the dark. One night my dog was barking outside and
wouldn’t come in so I had to be courageous and go get her
into a meaningful context.
so that she didn’t get lost or hurt.
In stories you might read about a character who was
courageous when facing an evil monster or villain.

4. Provide a synonym and
antonym of the vocabulary term.

Give students examples of synonyms and antonyms of the
word.
Another word that has a similar meaning is heroic.
He was heroic when he defeated the evil wizard in a
battle.
A word that has an opposite meaning to courageous is
cowardly.
He acted cowardly when he saw a spider on his hand and
he started to scream.

5. Have students provide
examples of the word’s meaning.

Examples Students Might Say:
I was very courageous and stood up to a bully when he
was picking on my friend.
I read a book about a courageous dog who saved his
family from a house fire.

6. Have students restate the word.

Provide Word #1: Courageous

Section 4b: Intensive Reading Group Intervention
For each intensive reading group you have, groups should not contain more than three
students. Ideally intervention should be 30 minute sessions daily as stated in the research
above. Below is a lesson template I use for my intervention reading groups. Below I have
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provided a template for an intensive reading group intervention lesson plan template along with
the explanation of each section. Here is the link for both forms: Intensive Reading Group
Intervention Template
Title_____________________

Level_____

Step 1
Sight Word Review
1-2 Minutes
Step 2
Introduce the new book
3-5 minutes

Synopsis:
Guided Preview:
Introduce New Vocabulary:
Introduce New Language Structure:

Step 3
Read and Prompt
Read, Discuss, and Teach
8-10 minutes
Discuss
Teach
Step 4
Word Study
5-7 minutes

Teach New Sight Word:
What’s Missing?
Mix and Fix
Table Write
Write and Retrieve

Step 5
Guided Writing
8-10 minutes

Prompt:
Plan:
Teaching Point:

Tips For ELLs
Title_____________________

Level_____
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Step 1
Sight Word
Review
1-2 Minutes

Here is where you will provide three sight words that are just above the level of
their independent level referred to as their instructional level. These words will
also need to be words found inside of the book you are using. Write the words
on a board, say the words to the group, and then have them repeat it.

Step 2
Introduce
the new
book
3-5 minutes

This whole section happens before students start reading the book.
Synopsis:
This is where you will give a brief description of the story.
Guided Preview:
Depending on what previewing skill you want students to use. Early reads
should begin with picture walks and then discuss a prediction with the group
about what they think will happen
Introduce New Vocabulary:
Have students turn to the page of difficult vocabulary words. Go over different
ways to find the meaning of the word and then talk about what it means. You
should do 3-6 words in this section
Introduce New Language Structure:
Here is where you introduce a difficult or new phrase, sentence, or language
structure.

Step 3
Read,
Discuss, and
Teach
8-10 minutes

Read and Prompt
Have each student read the book independently with a whisper voice. Read
with each student one at a time and take notes in the daily recording sheet to
note observations.
Discuss
Depending on your skill of focus, have a discussion with students about the
book. The discussion should utilize a reading skill previously taught.
Teach
Teach a new reading skill or a new decoding skill depending on the level of
your students.

Step 4
Word Study
5-7 minutes

Here is where you will pick a new sight word that can be located in the text.
Teach New Sight Word:
What’s Missing?
Write a word on a whiteboard, show students the word, and then have a
volunteer tell you what is missing. Do this for each individual letter.
Mix and Fix
Mix up two letters in the word and then ask a volunteer to tell you which letters
were mixed up. Then fix the word so the correct spelling appears.
Table Write
Have students write the word with their finger on the table.
Write and Retrieve
Have students write the word on a whiteboard and then have them locate the
word inside the text.
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Step 5
Guided
Writing
8-10 minutes

Prompt:
Come up with a writing prompt that has students using some sort of
comprehension skill (example: summarizing with beginning, middle, and end,
writing about the problem and solution, write about how characters’ feelings
have changed, writing and answering questions, etc.)
Plan:
Before students begin writing, help them organize what they are going to write
about on a whiteboard so they can go back and refer to it.
Teaching Point:
Here is where you will teach a writing skill you notice they are missing. Try to
focus on one to not overwhelm them.

Tips For
ELLs

Here is where you will focus on a skill that will help ELLs.

Section 4: Assessments
Assessments can also be found in the link above. I did a pretest every week for students
to see their understanding of the words before we used or learned about them. To determine
what students qualify for the intensive reading intervention utilize the results from the beginning
of the year Fountas and Pinnell reading assessment. This assessment tool will be used three
times per year to monitor student progress. To assess your students along the way I have
provided a running record template along with a daily observation sheet and the link so you can
access the tools online. Daily Recording Sheet and Running Record

76

Summative Assessment:
Name:_____________________
Use the following words in a complete sentence:

1. Meal

2.

Prowling

3.

Grunted
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4.

Seek

5.

Dashed

Correct or Incorrect: Circle correct if the sentence uses the vocabulary word correctly and circle
incorrect if the sentence does not use the vocabulary word correctly.

6.

The ice cream was so delicious I gagged on it.
Correct

7.

Incorrect

I was so scared at the haunted house that I started to tremble.
Correct

Incorrect

Place the letter on the line to make the sentence complete.

8.
9.
10.
11.
12.
13.
14.

He _____________ his lips when he saw a juicy cheeseburger.
She was so__________ when she let the door shut in his face.
Markus____________ something under his breath after he already got in trouble.
There were a bunch of teenagers ___________ around the store.
If you don’t put the food in the fridge it will ___________.
When I opened up the trash can lid there was a ____________ smell.
He felt so much __________ when he watched his friend bully another student.
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A.
B.
C.
D.
E.
F.
G.

Smacked
Funky
Loitering
Muttered
Shame
Spoil
Impolite

I feel confident in my
understanding of the vocabulary
words. I also feel confident that I
can use the words in everyday
speech and in my writing.

I feel confident that I
understand most of the
vocabulary words. I believe
I can use most of them in
my speech and in my
writing.

I did not understand most
of the words and I do not
feel like I can use them in
conversations or in my
writing.

Daily Intensive Reading Intervention Recording Sheet
Book Title________________________________________________________________

Book Level____________
Student Name

Observation

Next Steps
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Running Record Template for Intensive Reading Group
Student:________________
Date:________________
Book Title:_________________________________________________ Level:_________
Page
#

Student’s Reading E SC M S V
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Notes about fluency and comprehension:

On a scale of 1-3 (low-high), the student’s retelling
was________.
Accuracy Rate (WC ÷TW) x 100=____________%
Self-Correction Ratio: (E+SC) ÷ SC= I:__________
Frustration
(89% and below)
Marking Key
E=Error

SC=Self-Correct

Instructional
(90%-94%)

M=Meaning

Independent
(95%-100%)

S=Structural

V=Visual

Section 5: Data Sheet
Below is an image of the data sheet for recording vocabulary assessments. Included are
links to a sample data sheet, showing how to fill in data, along with the vocabulary data sheet
template. This is to be copied by one member of each grade level. Teachers need to place their
scores alongside their grade level data. Each teacher will begin student numbering at 1 with their
last initial after the number.
Vocabulary Proficiency Data Sheet Sample
Vocabulary Proficiency Data Sheet Template
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Below is an image of the data sheet for recording Fountas and Pinnell reading levels for
the start, mid, and end of year. Included are links to a sample data sheet, showing how to fill in
data, along with the reading level data sheet template. This is to be copied by one member of
each grade level. Teachers need to place their scores alongside their grade level data. Each
teacher will begin student numbering at 1 with their last initial after the number.
Reading Level Data Sheet Sample
Reading Level Data Sheet Template
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